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mfmé’f’mﬁ’uﬁ@ammflmﬁwdwﬂ'ri'%’mm'ilﬁﬂugyl,l,uummmmu (Blended Learning) WazN19
Benguuuiangw (Flexible Learning) it pinianatiunsauunaAnuaznszuawiem nudimsy
nnafnunelugaRaia niafnunassiiiunisideianans (Documentary Research) Tagmumas
LAZALATIZANTTUNTINTLA BIYDI9N N NAIHED TN AN TLAZ AL N ABEN9AT L AGH
NANNFEIATIZANLA N1aiEenguLLERmE (Flexible Learning) iffuti3asyintafnuniinanenad
fulmanaiietanasynisidenganaedidanimean saiui uazdtnis Tasdmneuas
yaidanuny3enlinisaiunaAtnisiduugaesmuas (Pace, Place, Path) THasfin1sdanas
BUUSULLNENNET (Blended Learning) B4iiuniayaninnisasnsfiidimanasznansniaidens b
B LHUULINB QI (Face-to-Face) uaznaiduugansla (Online Leaming) faiuniisluna
MTUATULIUNISTANTSEEYUS (Moddlity) AifiUazAvBamiigaluntainiisagniadenguy
domgiAndulaaie UNAMETIAATIZIANHFRLEAINAIINIUNTBLUMIARENATY 11 gaT
LL‘if;ﬂm‘iﬁUN’ﬂu (Community of Inquiry - Col) WAZULUUAIABI SAMR (SAMR Model) L‘ﬁlﬂ%ﬁfﬁylﬁud’l
m'i@@ﬂLmumm%ﬂu'gl,mummNmuﬁ'hymwﬁqmmmzﬁLﬂ%ﬂﬁ(‘ﬁme §9AN (Social Presence) A
V1M19N1988% (Teaching Presence) wazRfvwilayaya (Cognitive Presence) T&Tﬂﬂlwﬂmqfa eIy
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anuAnEn 1oianeuusBenlsunsuaznisU AT lIfintsaesssuuiinann g3 eng i
ATIAHEENTOLAT NTNAUIATENNTLTN "Anfinnn9i38uT" (Learning Architect) LAZNS
FLaBNIRUETINI T BenRaendnfiasasiuniawasuaseslanauian
ARNATY: NMIBLHTULUNENNET, N13EeusuULEamesy, nMsRnEngARava, quruumenady
&0U, NNSANEN e
Abstract

This academic article aims to synthesize concepts, principles, and analyze the integrative
relationship between Blended Learning and Flexible Learning to propose a conceptual framework
and a new paradigm for Thai education in the digital era. This study is documentary research,
comprehensively reviewing and analyzing relevant literature from both Thai and international
scholars. The synthesis reveals that Flexible Learning is a broader educational philosophy aiming to
liberate learning from the constraints of time, place, and method by empowering learners with choice
and control over their learning trajectory (pace, place, path). Meanwhile, Blended Learning, the
purposeful integration of face-to-face classroom instruction and online learning, stands as one of
the most effective strategies and modalities for realizing the philosophy of flexible learning. This
article analyzes their relationship through key frameworks such as the Community of Inquiry (Col)
and the SAMR Model, demonstrating how advanced blended designs can balance social, teaching,
and cognitive presences, and transform learning from mere enhancement to redefinition. However,
implementation in the Thai context faces structural and cultural challenges, including the digital
divide, teacher competency, inflexible curriculum and assessment, and institutional culture. Policy
and practical recommendations therefore focus on creating a comprehensive supportive learning
ecosystem, developing teachers into "learning architects," and promoting a culture of lifelong learning
to adapt to future changes.

Keywords: Blended Learning, Flexible Learning, Digital Education, Community of Inquiry, Thai

Education
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FTEgA WALANGANTTON (NANARLANINITINTTEURYDs 1A TAAA ~19 ANINIEDUMaTTE ln
duazifenangmasszuunisdneialan wanmeifuradidnrasnazuauiminisinem
WUURAATINNTIH (Industrial Model of Education) ﬁLﬁuﬂﬂiwﬁmﬁmﬁmTugmLuu "MiSIAANNL
AUnAW’ (One-sizefits-all) B4 THANITNADLAHBINAINHABINIFANAINARE LB FEULAL
poavanisveslangalvalnoviluszansnmanaell (39190) waily, 2555; Reimers &
Schleicher, 2020)
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ﬁﬂ‘mgu (Flexible Learning)

prnduaWine ey s [WUTR nanade aaniunisfneiuiswisenanes
! 2 ¥ = ° = N < A = 2 il
nnaBenguuURaNHaTuRgsnsimaluladiasinsusseneuiuEen wiennsBeus

- 1 - v v ~ ~ Y A A v v o 1

wuu8angwiduiesnisanmia vy BasenaiEeuln lneflasle g aeumas adunnsanneu
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niNeNa819AYR (Garrison & Vaughan, 2008)
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Horn uaz Staker (2015) Tn RN Rgufiga@uan Blended Learning AalUsunsnnisinmai
Jun1enns Garideulnisang aauniawiugsamiseanlan Tnefinaniainisonauns
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gﬂLmuwmmsé’mmﬂ%ﬂuémuwﬂwmu (Models of Blended Learning)

A A s TaBuBIUFiA Hom wag Staker (2015) Tadiunnguiuunisidoug wuy
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1. Rotation Model (gUuuumymBemn) iiugiuuui lassasnedaiandign oisauas
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Classroom (ﬁym L‘%ﬂuﬂﬁugﬂu)

Flipped Classroom (;mt’%ﬂuﬂﬁ’u;ﬁu) T@T‘ﬁ"ummﬁﬂuq\aqmmuﬂmgmL‘%N@Tuﬁ
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4. Enriched Virtual Model (5Uuuuiafiauasaasn) iugluuuiiogfanaiaszmnang
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TseBsuuuunaaniulasdawaiionsds gidauszFaunuszuuseulanduaoningy unive

v (% 1

fvualnapIIINUAgHEeN lssEauiuasIasaiesuN s aTUayWAE BYinAansTrsaN L

N5ATIIIMTIURENS (eeular]). 2568. 3(2), 80-90.



Ns¥ANIsSEuIuUURANNE UWaEM TS suTuLEavg ugnseuuimiinivesnis@nulne | 84

v ' 1 v v
N15EERsuUUEANYY (Flexible Learning) ﬂsmymmanfﬁsfmmm@gf%ﬂu
= i P i 4 i sl & nq | &%
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91nN1SANEAN gy (Andragogy) 989 Knowles (1975) uaztl3nayinisAnunil i 15 swiiiu
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' v | 1 v v
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o AY o a4
Feu AU vi3e7aue
P ¥ & ¥ 2
3. Anudang uAHIHBNILAZIAUNS (Content/Path) Bawaxls (What) uwaz
BuuAEANF LB (Path)
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4. AuE AL UATUIEN19MEY (Delivery/Modality): Sauneddla (How)
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5. ANEANERATHNTITLSTIHUNS (Assessment): 9TUAAIAIINTAINEINITD
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WLATN9 IR
Hybrid-Flexible (HyFlex) Model #igaunanaugiane uidslfjis

o

sunuuiszmewlSrandavaulndaeniigalumsUiiffe HyFlex Model W
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910 3 N9AD 1) By tutwSew, 2) aaulanaansandu (Synchronous), #3a 3)
Y ! v v ' v
\Suuspaunasanfatiuin (Asynchronous) natdaszassduinauauasnadinueyiEeuga
' A R B S X @ ' @ ' @ S ¥
Tinfionafiniszynitwserasniafiuananeinluuunazdi eanslsfinme sluuuiifiannamanie
gern@msug senlunisesnuuuwazusnisdanisd widaulng s ouwisainng u a5y

= o A

4 v o
ﬂi:ﬂﬂﬂ’]‘jmﬂﬂ‘jﬁiﬂu;jﬁm ATRATNVIALVTEHNNN

q
L4

MSAATIENAMNANAUELTIYTIN4: Blended Learning Gfuﬁfmzﬂﬂfng Flexible

Learning

g o/ ! . o/ o/ 4 o/
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1. ﬂ"l‘iﬂ;ﬂﬂquﬁuuﬁeﬂ”ﬁﬁuﬂﬂu (Community of Inquiry - Col)

N98ULWIAA Col 284 Garrison, Anderson Waz Archer (2000) i:ﬁgdﬁﬂ‘i:ﬂﬂﬂ"l‘jfﬁmﬂ%ﬁug
fandeuaziinnnunung (esanizlugnimuanaesoaulan/masnaiy) Aeslaznaunay 3
B9ALTENDUTYININTINTY 11913 81T UL NENN AT 80N UULBENALE BNEHNTORTNANAR
VBIVIFNAR (ABHIAIF

fifnnedaAn (Social Presence) N138319A21H3 ANt uaannilsaaguanuuazad1x
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a1l Blended Learning 5Ta T umnnstnmnaidan (Flexiviity) umiunisesnuuy
ANNUAARENT "ﬁﬁqﬂ’amﬁm’aﬁaﬂ" (Best of Both Worlds) \flesnsziuaaimnimniaiiens
Tragan (Vaughan, Cleveland-Innes, & Garrison, 2013)
2. mswﬁn‘fauﬂ'm,%f—.lugshul,muéfm'aa SAMR
LUUFIAE9 SAMR 999 Puentedura (2006) 98Ty niiinannisysaaniainalulady
SUuULRANHEUE N0 i gAnsanguiiunadslaasgnals
SEAULEENUSEANENIN (Enhancement)
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